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CHAPTER I 
INTRODUCTION 
statement of the problem.- The purpose of this study is to provide 
instructional material for developing skill in using multiple meaning 
words in written and oral recall for pupils of the fourth, fifth, and 
sixth grade levels. 
Selection of the problem.- In order to provide children with the 
opportunity to live with greater understanding in a complex world, exer-
cises which provide practice in words_ and their meanings are recommended. 
Dawson1 has stated that:'"Gratifying relationships--whether interpersonal 
- -
or international-rest on facile, clear-cut coJIIIIIUDication of ideas, feel-
ings, and attitudes. Understandings and misunderstandings alike stem 
- -
from the words we speak or write as we try to express ourselves." 
Purpose of the study.- The purpose of this study i~ t() att~pt to 
give exercises in using multi-meaning words in written composition in 
order to: 
1. Give aid in the recognition of multi-meaning words. 
2. Help the child realize and recognize that liJ&l'ly words have several 
different shades of meaning. 
). Provide practical and varied exercises in Which multi-meaning 
words are used in written composition. 
~ldred A. Dawson, Teachint L&nsyase in the Grades, WOrld Book 
Company, Yonkers-on-Hudson, New ork, 95l, P• v. 
1 
• 
• 
Justification for the choice of the problem.-- If language is to 
become an effective co~cation, ~ well-rounded language arts program 
should provide many opportunities for the d,evelopnent of broader con-
- •.. 
cepts, enrichment of word meanings, as well as the mere recognition of 
1 2 . . 
words. Russell confirms this thought for he states that the elemen-
ta.ry school has an important function to perform in helping all pupils 
equip themselves with good working vo·ca.bularies and that means should be 
provided to enable children to add to their vocabularies continuously. 
. . 
Upon examination of many workbooks it is the opinion of this writer 
that little material is available for givi~g children practice in develop-
ing skill in the use of multiple meaning words in written composition. 
It is recommended in the doctorate study of Mildred Berwick3 that a 
need for multi-meaning exercises in written composition is apparent. 
Further justification for this workbook is corroborated by some of 
the best thinking in the field of language arts today 1 namely, the National 
. 4 . 
Council of Teachers of English, who have recognized that language power 
is a part of all growth and that word.s acquire meaning in relation to 
broadening experience. This qualif;ed · group seems to be cognizant of 
the social as well as the linguistic factors existing in improved methods 
lwilliam S. Gray, "Basic Competencies in Efficient Reading," Reading 
in an Ap.e of Mass COl'JDUnication, English Monograph No. 19, Appleton-
Century-Crofts, Inc. 1 New York, 1949, p. 61. 
2 David H. Russell, Children Learn to Read, Ginn and Company, Bos-
ton, 1949, p. 25 • 
3Mild.red Berwick, "The Construction and Evaluation of Multi-Meaning 
Vocabulary Tests for Grades 4-S," Unpublished·Doctor's Dissertation, 
Boston University School of Education, Boston, 1952 •. 
4The Commission on the English Curriculum of the National Council 
of Teachers of English, The English Language Arts, Appleton-Century-
Crofts, Inc., 1952, p. v. 
2 
• 
• 
of cormnunication. They compare the developaent of a program in language 
a.rts as less likened to the building of a wall 
• ••• by carefully laying brick upon brick than to nurturing 
growth in a tree by enriching the soil, furnishing the proper 
environment, and judiciously pruning as certain branches get 
out of control. The problem is not so much one of lookinc- at 
English and determining the order of topics to be studied as 
it is of looking at the learner and the society of which he is 
a part and aiding his · growth both in and through the elements 
of reading, listening, and expression necessary to effective 
living today • 
1 Loc. cit. 
3 
CHAPTER II 
REVIEW OF RESEARCH 
The Importance of Meaning in Reading and 
Written Composition 
Smith1 states that: 
. ·-.e .;.: •.. 
Skills in reading, writing, speaking, and listening 
were never so important as they are today. The degree of 
literacy necessary to participate effectively in modern 
life increases with the years. The extent of effectiveness 
with which each pupil can face his task in life '·will depend 
in large measure upon the skill in communicative arts with 
which the school is able to equip him. 
The same author goes on to say that during the war years the com-
munication front was considered equal in importance to the battle front, 
the production front, and the home front. When defining what we were 
fighting for, we asserted that it was to substitute consent by persuasion 
for consent by force; and the arts of persuasion are reading, writing, 
speaking, and listening. Although the world often underestimates the 
value of the language arts in the school program, it never fails to 
recognize the importance of communication in the business of 1i ving. 
That failure in mental communication is widelY evident in many of 
2 
our current periodicals is the opinion of Chase. He has said: 
luoris v. anith, "A Curriculum in the Language Arts for Life 
Today," The English Journal (February, 1951), 40:82. 
2stuart Chase, The Tyranny of Words, Harcourt, Brace and Company, 
New York, 1938, p. 19. 
Pick up any magazine or newspaper and you will find many 
of the articles devoted to sound and fury from politicians, 
editors, leaders of industry, and diplomats. You will find 
the text of the advertising sections devoted almost stolidly 
to a skillful attempt to make words mean something different 
to the reader from what the facts warrant. 
Realizing the importance that meaning plays in the art of com-
1 
munication, Hayakawa claims that man 
•••• is affected every hour of his life not only by words he 
hears and uses, but also by his unconscious assumptions about 
language. 
Words and the way he takes them determine his beliefs, 
his prejudices, his ideals, his aspirations--they constitute 
the moral and intellectual atmosphere in which he lives, in 
short, his semantic environment. 
It is only recently that semanticists have focused our attention 
upon the significance of the use of words and the interpretation of word 
meanings. The evidence as to the awareness of growing emphasis upon 
2 precise word meanings is corroborated by Dolch when he states: 
The general public is just becoming conscious of this 
problem of developing word meanings. Books are being written 
about it; college courses recognize. We are on the verge of 
a great awakening of interest in the meaning of the symbols 
that we use every day in all our thinking and communication. 
3 Regarding concepts, Betts says: 
Reading is a process of evaluation by means of which 
the reader obtains mental constructs, or concepts. The extent 
to which the reader gets the mood, intent, and tone of the 
author depends upon his ability to reconstruct the experiences 
1s. I. Hayakawa, Langu.a{je in Action, Harcourt, Brace and Company, 
New York, 1930, p. xi. 
2 Edward Dolch, Teaching Primary Reading, The Garrard Press, 
Champaign, Illinois, 1950, P• 376 •. 
3Emmett A. Betts, Foundations of Reading Instruction, American 
Book Company, Boston, 1950, p. 692. 
5 
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• 
behind the symbols. The foundation of meaning is experience. 
All teachers have the primary responsibility of guiding the 
child in relating what he is reading to what he has observed, 
experimented with, and felt. Hence, reading is a process, 
not a subject, and all teachers must provide systematic guid-
ance in reading. Growth in meaning vocabulary is one of the 
most important instructional jobs. 
In Smith's1 appraisal of concepts, she says: 
I like to t·hink of a concept as "crystallized experience." 
The word experience is significant in the definition because 
experience is the very substance out of which concepts are 
made. A concept is the residue which is left with us as a 
result of experience; it is the condensation of experience which 
takes definite form in our mind. The liord crystallized is used 
as a qualifier of experience because, metaphorically speaking, 
a crystal possesses many of the same qualities as those which 
are inherent in concepts. 
2 
It is the opinion of McKee that: 
Concepts that are clear and correct lead to clear and 
correct understanding in reading. Concepts that are vague or 
erroneous can produce only vague understanding or misunder-
standing. Keep in mind here that no person's concept of any-
thing can be complete; it. can be only clear and correct, as 
far as it goes, at any stage in his life •••• 
To improve one's power to read with adequate understand-
ing, one should gather many and varied experiences through 
which he can acquire clear and correct concepts needed for 
reading. But no mere conglomeration of experiences and iso-
lated concepts will suffice here. Experiences must be thought 
over critic ally and related so that the concepts acquired 
become sufficiently well organized to form useful bodies of 
clear and correct information. Only in such well-organized 
concepts does the reader possess the background that makes 
it possible for him to read with adequate understanding. 
MeKee3 maintains further that: 
~ila Banton Smith, "Reading: Concept Developnent," Education 
(May, 1950), 70:54S • 
2Paul McKee, The Teaching of Reading in the Elementary School, 
Houghton Mifflin Company, Boston, 194S, p. 62. 
3Ibid., PP• 60-61. 
-
6 
The concept which you recall for a printed symbol is 
a concept that you have built from your experiences and 
attached to a given symbol--not necessarily the concept 
which the writer had in mind when he wrote the symbol. For 
example, the recall for The brown dog in the isolated sen-
tence The brown dog sniffed hungrilY at Sally's lunch box 
is a concept that you have built from your experiences with 
brown dogs. After you observe the symbol The brown dog, 
you simp~ reach down into your storehouse of experiences 
to get that concept. 
McKee1 concluded that: 
Thus you read, not only with your eyes, but with your 
experiences, with what you have seen, heard, done, tasted, 
smelled, felt, and with what has happened to you; with your 
emotions, including your hopes and fears, your likes and 
dislikes; with your prejudices and your ideals; with your 
observations and the conclusions you have drawn from them. 
If concepts are of such great significance in reading, it is 
important that teachers become aware of the processes by which concepts 
are built. In view of the research presented, the writer assumes that 
we are all agreed as to the first step in concept building, namely, 
experience. We are also aware that concepts may be "sound or faulty; 
2 full and complete or meager and inadequate." 
But having vast numbers of experiences does not necessarily mean 
that concepts result. It is the ~nclusions drawn from the experiences 
and the application of those concepts to new experiences. In the words 
of Dewe,-3, "The deposit is what counts ••• ·" 
4 Bond and Wagner believe that, "Meaning backgrounds, including 
1 Loc. cit. 
2Nila Banton Smith, loc. cit. 
3John Dewey, How We Think, D. C. Heath Company, New York, 1933, 
P• 77. 
4Guy 1. Bond and Eva Bond Wagner, Teaching the Child to Read, 
Macmillan Company, 1948, p. 137. 
7 
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• 
meaning of words, are basic to reading." On the summarizing of their 
analysis of data they list three phases of meaning as follows: 
1. Simple recognition. The individual is able to attach 
meaning to a symbol. 
2. Extensiveness of meanings. The individual is able to 
associate two or more distinct meanings with a symbol. 
3. Depth or vindness of meanings. The individual is able 
to make use of deeper and finer appreciations and broader 
concepts and generalization in interpreting a symbol.l 
2 These authors believe that there is an overlapping in the 
importance and developnent of these phases because teaching of vocabu-
lar;y is more than teaching the child to read. It entails both enrich-
ing new words and extending their meanings. 
That words have a wide range of meaning is recognized by McCullough, 
3 Strang, and Traxler. For example, Webster's International Dictionary 
gives 16 meanings for "book," 29 meanings for "dust," and 36 meanings 
for "shade." As many as 150 meanings for a single word are found in 
!he Unabridged Oxford Dictionarz. Even in this dictionary not all 
variations of current meaning are listed. 
Meaning is more complicated because concepts are constantly chang-
ing. In order to make an accurate interpretation, one must be cognizant 
of the time and place &nd the author's intent and purposes besides 
other factors. 
1 ~., P• 140. 
2 ill2.•, P• 141 • 
3constance M. McCullough, Ruth M. Strang, and Arthur Traxler, 
Problems in the Improvement of Reading, McGraw-Hill Book Company, New 
York, 1946, PP• 40-41. 
• 
• 
1 
With reference to the importance of meaning, Russell affirms: 
Not only must a child use the right symbols to convey 
his meaning but he must be able to recognize.the reality 
behind the symbols of others. In gener~ he develops ideas 
around a word or phrase very slowly. In other words a con-
cept is a slow growth involving deeper and wider meanings •••• 
Many persons add meaning to abstract concepts such as justice 
or democracy all their lives. Our language system, then, is 
not a natural activity. It is based on a system of ~bols 
and conventions which present difficulties to the young child 
but which allow for continued growth in language power up 
through adult years. 
2 
A qualified group of experts realize that children must be guided 
away from the impression that words have a precise, invariable defini-
tion. They must be encouraged to ask what a word means in a particular 
setting and context and must have practice in discovering its meaning. 
3 Ruth strickland believes that if children are to 1i ve richly they 
need vast resources in words and meanings to draw upon and that choice 
of words is dependent upon extent and richness of experience. 
In addition to the problem of the meanings in the dictionary for a 
single word, words have special meanings for individuals due to their 
own experience. Strickland reasons that it is the task of the teacher 
" •••• to work with the child close~ enough and give him sufficient op-
portunities for expression through informal discussion, art expression, 
dramatization, and every other avoidable and suitable avenue so that 
~avid H. Russell, Children Learn to Read, Ginn and Company, Boston, 
1949, P• 25. 
2The English Language Arts, Commission on the English Curriculum of 
the National Council of Teachers of English, Appleton-Century-Crofts, Inc., 
New York, 1952, p. 408. 
3Ruth strickland, The ~~e Arts in the Elementary School, D. c. 
Heath and Company, Boston, ffiiP. 179. 
• 
• 
she detects vagueness and lack of clear understanding and can set the 
1 
child on the right track." 
2 
As Dolch puts it: 
Children, like all of us, hesitate to display their 
ignorance. In addition the children often do not know that 
they do not know. Children think they have meaning for nearly 
all the words they hear or see, but ·many of these meanings are 
incorrect, and a ver,y great m&n7 are hopelessly inadequate. 
If a teacher will reallY investigate this problem, she will 
become convinced that rha s the most worth-while thin she 
can do in apy school subject is to develop wo 
The Problem of Multiple-Meaning Words 
"Again, these are the grades when multiple meanings of words rise 
up to cause trouble, and words which h,e thinks he has mastered now have 
3 
to be approached anew," is the consensus of opinion of a group of ex-
perts in the language arts field. 
Smith4 has declared: 
Among the chief trouble causers are the polysemantic 
words, or those in which one word is capable of shifting its 
meaning many times from one thing to another, each time having 
a connotation which is quite different from the others •••• 
So many words in our English language have multiple mean-
ings that it is especially important for us to understand and 
make use of the processes of concept building in connection 
with such words. In working with a multiple-meaning word, 
the child should be given many experiences with the word in 
which it has different meanings. He should be guided in 
classifYing these different meanings into a full and complete 
concept, from which he can pull out any one meaning in bold 
1Ibid., P• 195. 
2 Dolch, op. cit., P• 375, 
3The English Language Arts, op. cit., p. 9B. 
4Smith, op. cit., PP• 551-552. 
10 
relief wherever he needs it in interpreting context. 
Walpole1 supports the feeling that, '~eaning-shift is of vital 
importance, 11 and that a lmowledge of semantics gives as an outcome, 
2 
"clearer thought, better writing, aad sharper reading." 
"Words do not have a single 'correct meaning,'" says Raya.kawa,3 
"they apply to groups or similar situations, which might be called 
areas of meaning." 
McKee4 cites that: 
In past years, reading has been defined briefly as the 
getting of meaning from the printed page. Probably no 
definition could be more misleading. In the first place, 
the reader does not get whatever meanings he arrives at 
from the printed page. There are no meanings on the page; 
only symbols that stand for meanings intended by the writer 
are there. As stated ~arlier, no writer can write the 
meanings themselves which he wishes to convey to the read-
er, he can write only symbols which stand for those meanings. 
In conclusion McKee5 says that a given printed word or spoken sym-
bol merely acts as a trigger. It stimulates the reader to make the 
meaning or the concept for which the symbol stands. 
"Comprehension of meaning can come about only if the reader ac-
curately perceives the abstract s,mbol that represents the author's 
6 
meaning," says Monroe. "And, in turn, valid reac.tions to and full 
~ugh Walpole, Semantics~ W. W. Norton and Company, Inc., New 
York, Inc., 1941, P• 2.3~ 
2 Ibid., P• .34. 
-
.3Haya.kawa, op. cit., p. 71. 
~cKee, op. cit., p. 59. 
5Paul McKee, Language in the Elementarz School, Houghton Mifflin 
Company, Boston, 19.39, P• 11. 6 -
Marion Monroe, Growing into Reading, Scott, Foresman and Com-
pany', ::Mew Work, 1951, p. 174. 
11 
·:: ,,· 
integration of the ideas can come about 0111.1' if the cemprehe~tsion of. 
the meaning of the text is accur&te." 
1 Smith believes that, "Word me&ftings are so -~-sided, so varia-
ble, so changeable, that probably we shall never be able definitely to 
pin down all of the factors which co•tr~bute to confusion in reading 
interpretation." 
2 
According to McKee, in order to re&d. effectivelY, n •••• you must 
be aware of the fact that a given word or group of words lll&y be used 
with oae or &JtOther of several different meanings, you must have the 
different concepts for which that word stands, and you must be abie'to 
use the· aontext in: o,r4ey-. :f;o de:~ide which _;~g is intended." 3 .. . . . <····· '' 
McKee goes on·to s~!: 
The child ne.eds to learn th'~ · & · w9nf or a crouP of 
word$ may be used with one or another of several •aniDgs, 
and that often in .hiiiJ reading ~- mt~t-· think ·irt ot'UJt. to de-
cide which meUing is intended. · The defiaite irist.ruction 
to be provided can acquaint him with se'ftral me&idngs of· a · 
word, can make him sensitive to one way· in ~ch words work, 
and can eoU111ter4ct his tendenc7 to · &qcept the first meaning 
which pops into his mind. This can be done much more readily 
and satisfactoril.7 by defiftite illstruction than b7 ae~ely· 
providing stimulation, time, u.d material for reading. 
~. >;·' 
Strang4 im her study of the reading problems in high sehools ·bel 
colleges has found that: 
Vocabulary knowledge varies in degree from a vague· 
sense of the me&!dng of the word in its context to a rich· 
·lSmith, op. cit., P• 551. 
2 McKee, op. cit., p. 71. 
3 . 
Ibid., PP• 319-320. 
-
4Ruth Strang, Problems ill the Improvement t;;f Read!¥ ia Hi&b 
School and College, The Science Press Printing Compan7, Laacast~r, 
Pemaqlv•Bia, 193S, p. 75. 
• 
and precise understanding of its many shades of meaning 
in context. The dictionary is not enough to give us a 
functioning knowledge of a word. In order that we may 
apprehend the word fully, it must become a part of our 
experience by being pronounced, written, read, and in a 
variety of contexts. 
1 
It is the view of strickland that children come upon new meanings 
for words they recognize and find it impossible to interpret what is 
heard or read because they cannot fit the meaning they know for the 
word into the context. 
2 
In McKee's appraisal, he says: 
•••• beginning not later than the third grade level when 
words and phrases of unfamiliar meanings and strange lan-
guage constructions of various types begin to appear fre-
quently in textbooks, the child should have interesting and 
definite lessons in both listening and reading which will 
help him to acquire independence in coping with meaning 
difficulties in his reading. Each lesson, centering upon 
the teaching of one useful and appropriate ability, should 
seek to develop the meaning of that ability and should pro-
vide practice in its use •••• 
In most lessons, however, the practice material used should be in 
printed form, with the pupil applying the ability being taught to that 
reading matter. 
3 . By way of conclusion, Dolch declares, " •••• we should say that 
perhaps the greatest gift the school can give any child is a great 
curiosity about word meaning." 
4 Dolch agrees that new meanings for old words are a special 
1 Strickland, op. cit., p. 194. 
2 Paul McKee, The Teaching of Reading in the Elementary School, 
Houghton Mifflin Company, Boston, 194S, PP• 318-319. 
3Dolch, op. cit., p. 376. 
4Dolch, op. cit., pp. 216-217. 
1.3 
problem. He says: 
The child will use the old meaning unless he has the 
new one given him. 
If he reads "the bow of the boat," he may think that 
there is a ribbon tied to it somewhere. Teachers have to 
learn to be on the lookout for these new meanings, since 
adults have these meanings and use them according1to the context without realizing that they are doing so. 
2 Chase asserts, "There is little fault to be found with the 
words we use, much with the way we use them." 
Vocabulary Growth in Written Composition 
It is Applegatest3 belief that from reading to writing is a 
natural step for reading and writing have always lived next door to 
each other. But few people have found the opening in the hedge be-
tween. "It is through wide reading that one learns to write; and it 
4 is through writing that one learns the fine points of reading." 
This author lists three purposes in helping children to write, 
namely: 
1. Develop personality. 
2. Gives pride in achievement. 
5 3. Provides emotional release.· 
~c. cit. 
2 Chase, op. cit., P• 353. 
3Mauree Applegate, Helping Children Write, International Text-
book Company, Scranton, Pennsylvania, 1949, p. 6. 
4-r.oc. cit. 
5 . . 
Ibid., P• 30. 
-
• 
• 
Betts,1 in his study of foundations of reading instruction, 
came to the following conclusion: 
When a child reads, he is reconstructing the facts 
behind the symbols. When he writes or speaks from ex-
perience, he is making mental constructs. In a psycho-
logical sense, speaking, reading, and writing cannot be 
compartmentalized •••• speaking, reading, and writing 
vocabularies overlap and are interdependent. 
. 2 
According to the National Council of Teachers of English, "Both 
speech and writing are useful in identifying confusions, and in clari-
fying thinking-in-process." 
McKee3 states that: 
Every teacher and probably every parent knows that 
it is imperative for boys and girls to learn to read 
adequately, to understand the language they hear, and 
to talk and write with clearness, exactness, and cor-
rectness. Boys and girls themselves know that they must 
do these things well in order to realize m~ of their 
own purposes. 
. 4 It is the opinion of Tidyman and Butterfield that language de-
velopment is characterized by growth in range, variety, and selectivity 
in the use of words. Some common faults are: 
•••• vagueness and the overuse of certain common words--
tired words. Children and adults find pleasure in hearing 
~etts, op. cit., P• 585. 
2The English Languase Arts, op. cit., p. 304. 
3paul McKee, "The Nature and Scope of the Language Arts Program," 
Lansuase Arts in the Element&~ Schools, Twentieth Yearbook, National 
Elementary SChool Principals, ational Education Association, Wash-
ington, D. c., 1941, P• 235 • 
4-wiuiam F. Tidym.an and Marguerite Butterfield, Teaching the 
Language Arts, McGraw-Hill Book Company, Inc., New York, 1951, pp. 
19-20. 
15 
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apt, well-chosen, expressive, vivid words; and they enjoy 
using them. Idea and feelings precede wrds. The basis 
f'or word study is f'ound in expanding experience and in a 
grold.ng desire f'or clear, vivid expression; vocabulary is 
a tool f'or the clarification of' thinking and f'or the clear, 
satisfying expression of' ideas •••• Rightly conceived and 
executed word study makes a vital con~ribution to language 
develop~~.ent. Evidence of' maturity- is f'ound in the vivid 
and exact use of' words. 
Realizing the importance of' teaching pupils to write clearly 
and exactly enough so that others can understand what they mean is 
the most fundamental instructional task in language according to 
1 
McKee. He further stated, "There is already too mucp vague and 
muggy talking and writing by pupils in our schools. We need to dis-
courage such activity rather than promote it further •••• We need to 
get children interested in learning to talk and write well." 
2 
McKee has emphasized that the possession of' a wide vocabulary 
I ' 
is advantageous in expression and absolutelY essential to the adequate 
use of' language as a vehicle f'or communication of' meaning. It also 
helps to make writing interesting. He is convinced that, " •••• there 
is good reason to believe that one of' the best means of' increasing the 
ability of' pupils to understand adequately the meaning of' what they 
read lies in teaching them to present their me&ninas clear1y and 
exactl,y in speech and writin!. 3 
It is evident to Whitty4 that the expression of' feelings and 
~cKee, op. cit., p. 244. 
2 . . 
Paul McKee, Language in the Elementarr School, Houghton Mif'f'lin 
Company, Boston, 1939, P• 302 • 
3Ibid., PP• 45-46. 
4-pa,ul Whitty, Reading in Modern Education, D. C. Heath and Com-
pany, Boston, 1949, PP• 95-97. 
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thoughts through writing also contributes to vocabulary developnent. 
A concern for communication is the surest and most dependable me4fts 
of promoting a desire to write clearly and correctly. "Such a desire 
necessitates discrimination in the use of words and leads to growth in 
vocabula17." 
Skill in communication through spoken and written language is the 
most important influence in a man's upward climb. The pattern or a 
child's life is often determined by his skill in the use of language. 
1 Chase summarizes the place communication skills occupy when he says: 
Good language alone will not save mankind. But 
seeing the things behind the names will help us to 
understand the etrueture of the world we live in. 
Good language will help us to communicate with one 
another about the realities of our environment, where 
now we speak darkly, in alien tongues. 
Need for Workbook Material 
2 McKee's conclusion is that workbook lessons built around the 
needs and adjusted to the required vocabulary level of the child are 
vitally necessar,y. He says: "Because no contemporary reader or ac-
companying workbook contains lessons which seek to cover the work 
indicated by the illustrative lesson, it is quite probable that the 
teacher will need to plan if not construct whatever materials are to 
be used by her class." 
1
stuart Chase, The brr&nst of Words, Harcourt, Brace and Company, 
New York, 1938, p. 361. . 
2 Paul McKee, The Teaching of Reading in the Elementaq School,. 
Houghton Mifflin Company, Boston, 1948, p. 321. . . 
17 
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Dolch has found that good workbooks are hard to find. He offers 
the following criteria for judging a good workbook: 
1. Material must be of real appeal to children. 
2. Questions and directions must be very simple so that they 
themselves are not an obstacle to comprehension. 
3. The child' a response must be something he can easily do, and 
not require a lot of writing. 
2 Stone has stated that workbook material is the best means of sup-
plementing group inst~ction by individual instruction. Workbooks also 
provide permanent records in word recognition and eomprehension which 
are most helpful in diagnosing difficulties. They are most valuable 
when comprehension of meaning is involved. 
3 Gates has found that the advantage of preparing material lies in 
the posdbility of adjusting type, content, difficulty, and vocabulary 
to the particular needs of the pupil. 
That pictures aids to word recognition and to meaning have a great 
4 deal of significance is stated by Betts. He believes, "In all learning 
situations, pictorial aids should be used to insure adequate working 
concepts." 
~ward w. Dolch, A Manual for Remedial Reaclina. The Garrard 
Press, Champaign, Illinois, 1945, P• 223. 
2 . 
Clarence Stone, P8;e;:ress in PriJl&rz Reading, Webl!lter Publishing 
Compa~, St. Louis, 195 , PP• ·319·320. . . . . 
3 Arthur Gates, Improvement of ReadiM, The Macmillan Company, New 
York, 1935, PP• 181-1S2. 
4Betts, op. cit., p. 607. 
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Summar,y of Research 
The summation of the four phases of this research substantiates 
the following statements: 
1. To further growth in meaning vocabulary is one or the most 
important instructional jobs facing the schools today. It is the task 
of all teachers in every subject. More emphasis upon precise word 
meanings is needed to increase the pupil's skill in the communicative 
arts. It is through the communication skills of reading, writing, 
speaking, and listening that the child will develop his ability to 
more ably participate in modern life. 
2. To improve one's power to read with greater understanding, 
many and varied experiences are needed to enable the r~ader to acquire 
clear and correct concepts for the symbols he reads. Concepts alone 
will not provide deeper appreciations of meaning. It is necessary to 
applY those concepts to new experiences and extend their meanings 
throughout adult years for word meanings are constantly changing. We 
must guide children away from the impression that words have invaria-
ble and precise meanings. 
3. Children should have definite and interesting lessons in the 
development or word meanings. MalV opportunities for expression 
through art, oral discussion, dramatization, puppetry, and various 
other avenues should be provided. 
4. That m&ny' English words have multiple meaning is no strange 
discovery. But it is necewsacy to recognize that· too little attention 
has been paid to the development of concept building in connection 
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with such words. Meaning shift is of vi tal importance because aJ.J. too 
often a child is willing to accept the first meaning which comes to 
his mind. Definite instruction must be given to make children sensi-
tive to polysemantic words if clearer thought and better writing is 
to result. 
5. Speaking, reading, and writing vocabularies are closely t.mter-
locked. Wide reading by children fosters the desi~ for e~act, vivid 
words, and variety of exp~ession. It increases a pupil's ability to 
write with clearness, exactness, and correctness. A desire for clarity 
of expression leads to vocabulary growth. 
6. Good workbooks should have real appeal to children, simple 
directions, and a limited amount of writing. They provide pennanent 
records of ability and are helpful for diagnostic purposes. The ma-
terial can be adjusted to the needs of the particular child. Pictures 
in workbooks have been found to be an aid in developing concepts • 
·20 
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CHAPTER III 
PLAN AND PROCEDURE OF THE STUDY 
This workbook was designed to stimulate interest in multi-
meaning words, and to provide instructional material for developing 
skill in using multiple meaning words in oral and written composi-
tion. 
These exercises were planned for children of the fourth, fifth, 
and sixth grade level. The words used in these exercises were taken 
1 
from the Berwick List of Multi-Meaning Words. 
Forty-five exercises were constructed to give aid in recognition 
of multi-meaning words, help the child realize that many words have 
several different meanings, and to give practical help in the use of 
multi-meaning words in a broad language arts program. 
The appendix includes a list of the fourth, fifth, sixth grade 
words used, and twenty-five words ta.ken from the seventh and eighth 
grade list • 
~ldred Berwick, "The Construction and Evaluation of Multi-
Meaning Vocabulary Tests for Grades 4-8," Unpublished Doctor's 
Dissertation, Boston University School of Education, 1952. 
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CHAPTER IV 
WORKBOOK 
' . ~- - . 
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READ AND THINK OVER 
For each numbered word, choose another word from the list that has the 
same number. Choose a word that keeps the meaning about the same or makes 
it more exact. Use the picture, the context, and the dictionary, if you 
need it, to help you find the meanings of the words. 
Jack is a young boy who is trying to become an (1) orator. He prac-
tices in his (2) ~ time because he is working for a (3) badge. The 
other boys play (4) tag or make plans to (5) launch their boat down at the 
(6) dock. Jack has (7) tackled a big job. But we know that he is a (8) 
smart boy and will (9) ~ on the test. 
1. 2. 3. 4- 5. 
speaker loose pin game throw 
lecturer unwilling sign label set afloat 
preacher lazy sticker end start 
leader spare seal last burst 
23 
6. 
animal' s tail 
weed 
law court 
wharf 
7. 
seized 
harnessed 
tried 
fastened 
8. 
st;rlish 
bright 
severe 
fresh 
9. 
go b;r 
move on 
hand around 
be successful 
25 
The word stall has more than one meaning. A list of those meanings is 
........... 
given below. After each meaning is a sentence which uses that meaning. 
~ 1. place in a stable for one animal: The cow was placed in her own stall. 
2. stop or bring to standstill: MY father does not stall his car in traffic. 
3. delay: The clerk tried to stall the robber until the police arrived. 
4. seat in the choir of a church: The singer went up the stairs to his stall. 
5. a small booth: The ladies at the church fair trimmed their stall. 
In your reading it is often important to get the right meaning of a word. 
To do that, you need to think carefully. 
Decide which of the five meanings is best to use for the word stall in 
each of the sentences below. 
1. We made a stall for our new colt. 
2. The singer went to the stall as the music began. 
3. Let me help you trim your stall for the fair. 
4. My uncle tried not to stall the new automobile. 
5. The boy tried to stall his father from opening the report card. 
6. The chicken was scratching for corn in the stall. 
7. The preacher led us to the stall at the front of the church. 
Number a paper from 1 through 7. After each number write qne or more 
words which tell the meaning you think ~ has in the sentence that has the 
same number • 
• 
• 
USING DIRECT AND INDIRECT QUOTATIONS 
The exact words of a speaker are called a direct quotation. 
When the thoughts of the speaker are not given in his<exact words, they 
are called an indirect ~uotation • 
DO YOU REMEMBER? 
1. Quotation marks are placed before and after the exact words of a speaker. 
2. A direct quotation begins with a capital letter. 
3. Quotation marks at the beginning of a quotation turn up. The quotation 
marks at the end of a quotation turn down. 
DIRECT QUOTATION: "Where is the teacher?" asked Peter. 
INDIRECT QUOTATION: Peter asked where the teacher was. 
Change each of the following indirect quotations to sentences that contain 
direct quotations. 
1. The boy asked the old man what he carried in his pouch. 
2. The teacher asked if the children would like to make quill pens. 
3. Richard asked his father if he had ever gone fishing for suckers. 
4. Mother wanted to know if Mary had scoured the pans. 
5. The storekeeper replied that he had no tacks. ---------------------------
6. Rex tried to explain that he pulled the eat's tail and that is why she had 
spit at him. 
• 7. Billy cried that he would not scrub the kitchen floor. ---------
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KNOWING THE MEANING OF OLD SAYINGS 
You have heard most of these sayings many times. Did you ever stop to 
think what they me&Jl~? Try to explain each saying in your own words. 
1. A !&!.!, is as good as a mile. ---------------------
2. Camp rule: Leave firewood for the next comer. 
3. ~ come; .!!!,l served. ______________ ..;.. _______ _ 
4. Three is company; four is a crowd. 
-
5. !2l your age. ---------------------------
6. Home is where the heart is. 
- -
7. 'Tis an 11! wind that blows no one any good. 
8. Cast your !2l with us. -----------------------
9. Never ill!, the hand that feeds you. ------------------
10. A chip off the old block. ---------------------
ll. He was born with a golden spoon in his mouth. -------------
• 
• 
ENJOYING VIVID WORDS 
Vivid words make ;you see, hear, and feel what goes on in a story. From 
the lists write a. vivid word in the space above the common word or expression 
in each sentence. The first one is done for you. 
Words of Sound 
bayed babbled 
squeaked snapped 
boomed stamped 
The eagle flapped his wings and soared into the air. 
moved up and down 
The dynamite charge_---!!""'!~"'------ the earth and rocks. 
blew up 
Suddenly the rope and the man fell. 
broke quicklY 
blasted 
flapped 
A board ____ .,.... ____ when the thief stepped through the window. 
made a sharp sound 
Far in the distance the hounds --~--~---!~----· long bark 
When the boy lost the game he ---=-~"'"'="--=--..,.... angrily and walked off. 
pounded hl.s foot 
The little boy to his playmate. 
made sounds llke a baby 
The big man , "Come here, you, and make it fast." 
spoke with a deep voice 
.............. IIIIIIIIII .. II~ .. ~Jil!_,,,~•· •.•.':.• .IJJIJJ~.~•-•;•:~.; ... ~t~. ~~~··•;~ .. ~~ .. ~-•~--~:"'•·~--~-----
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FINDING WORDS THAT SOUND ALIKE 
Words that end with the ~ sound rhyme with each other. ~ rhymes 
with sat. 
-
Words that rhyme are ofte:n spelled differently. 
with said. It is the sound that counts. 
-
FOUR RHlMES PUZZLES 
I 
Think of words that rhyme with beat. 
-
When you guess each word, write it on the line. 
1. Measure of length -----------
2. A group of ships ------------
3. To handle --------------
4. An act of skill ------------
II 
Think of words that rhyme with fate.· 
-
Tr.Y to guess each one. 
1. A kind of fruit ------------
2. A fixed price ------------
3. To tease or worry 
---------------------
4. A kind of rock 
-------------------------
III 
Think of words that rhyme with mine. 
-
1. Opposite of coarse -------------
2. A cord or rope _______ ......., ____ _ 
3. A kind of tree ---------------
4. To write one's name----------
Red rhymes 
-
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IV 
Think of words that rhyme with srip. 
1. To eut off with shears 
-------
2. To beat--------------------------
3. A small piece of wood. -------
4. To put into water ---------
30 
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WHAT HEALTH RULES 
SHOULD YOU FOLLOW? 
From the following list of words choose six. Use these words in 
-
sentences giving health rules that boys and girls should follow. 
ill 
light 
habit 
sight 
water 
brush 
ear 
cold 
clean 
\'lORDS THAT HELP THE LETTER AI.DNG 
Here is a letter of invitation. Some of the words are missing. See if you 
can fill in the blanks by using the sugsested words. If you can't, look for 
the words below the letter. 
May ll, 1953. 
Dear David, 
Our -~~- troop is having a hot dog ._ __ at father's ~:--~- on 
who? what? where? 
Saturday, May 30, at ten o'clock. The scout is giving us a special 
who? 
-----· what? 
Bring your pack and a warm ___ "'!""""_. Sam, one of my ____ , will stay 
what? who? 
over night with us. 
Can you handle a -~--- ? If so, I --~- you to a canoe race on 
what? what? 
Sunday. 
Fat).Ier will drive out and bring us ~:--~- in time for ball ----:--- • 
where? what? 
Please try to come. 
Don 
roast lodge blanket home master 
treat relatives paddle challenge practice 
scout 
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BUILDING A CHRISTMAS SENTENCE 
Here are some small Christmas sentences to build up in different ways. 
•• 
1. My friend gave a present. 2. My father gave me a present • 
3. I gave a present to ~ mother. 4. My sister gave me a present. 
1. Begin with one of the small sentences above. 
Example: My father gave me a present. 
2. Now say what kind of present. 
Example: My father gave me a ring. 
3. Now use a color word to deseribe the present. 
Example: MY father gave me a gold ring. 
4. Now tell when. 
Example: ~ father gave me a gold ring for Christmas. 
5. Now place the when words first. 
Example: For Christmas my father gave me a gold ring. 
Write your five sentences on the lines below. 
1. 
2. 
3· 
• 
CHOOSE ONE SENTENCE AND MAKE IT GROW 
1. The orator strode • 2. The door banged. 
• 
3. A maiden danced. 4. A pig grunted. 
5. The eat dashed. 6. The bull charged. 
1. Begin with a small sentence from the list above and write it on the line 
below. 
Example: The scout drilled. 
2. Now add a word that describes. 
Example: The Indian scout drilled. 
3. Next tell !!2!• 
Example: The Indian scout drilled faithfully. 
4. Tell when. PUt the when words at the beginning. 
- -
Example: Yesterday the Indian scout drilled faith~. 
5 • NOw tell where. Place the where words,at the end. 
-
Example: Yesterday the Indian scout drilled faithfully on the green. 
Write your five sentences on the lines below. 
1. 
2. 
3. ----------------------------------~-------------------4. 
• 5. 
CHANGING STATEMENTS INTO QUESTIONS 
Change each of these statements into questions. Put a question mark 
• after each sentence. 
• 
Example: Mary scoured the pan. · 
Did Mary scour the pan? 
1. Mother had roast duck for the general. 
2. She had a stack of dishes to wash. 
3 • My- brother went stag to the dance. 
4. Jack hid the penny in the blanket. 
5. I sent the letter by registered mail. 
6. There was a spare button on the apron. 
?. The board was cut from a pine log. 
S. The doctor tried to revive the drowned boy • 
BEGINNING SENTENCES 
Suppose you were to hear the following beginning sentences of your class-
~ mates' stories. Which sentences would·make you want to he•r the rest of the 
story? Which would make you think of daydreaming about something else? 
• 
Place a star beside the berlnning sentences which zou like. 
1. Last night I heard a strang bang under our kitchen floor. 
-
2. This is what happened to me after church yesterday. 
3. _ In the quiet of the cellar, I heard a low moan. 
4. As we drove around the corner, we saw that our home was on fire. 
-
5. Yesterday morning we attended a lecture of great interest. 
-
6. In the pitch darkness, I felt for the light switch. 
-
7. ~ little sister likes to tag me. 
-
Now select the beginning sentence which you like best of all and finish 
the stocy. Your teacher will give you another sheet of paper • 
3G 
WHEN TWO PIECES MAKE A SENTENCE 
Match the pieces in the story- bel~W•, Draw a line from the beginning of 
• the sentences to the right endings. After you have finished write each sen-
tence in the right order on the lines below the stor.y. 
THE LAUNCHING OF SHIP 
1. One day Carl's father played in the square. 
2. On the way they took him to the dock. 
3· At the dock a ship crossed a toll bridge. 
4. A pretty girl was ready to be laune}'led. 
5. Then we broke a bottle on its bow. 
6. The crowd watched the ship join the fleet. 
?. The band shouted and waved flags. 
8. We watched the ship slip down the ways. 
1. 
2. 
3· 
4· 
5. 
6. 
?. 
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USING PREFIXES 
Read the following conversation. 
Jane: The address on the envelope was wrong. We must readdress it. 
Peter: Mr. Jones is a very fair umpire. I have neTer heard him make 
an unfair decision. 
You notiee that by using the prefix or syllable such as re-, in-, or un-
before a word, you build new words with different meanings. 
DO YOU REMEMBER? 
A prefix is one or more syllables placed before a word to change the 
meaning. The prefix~ means again. The prefixes iJl and 2 mean not. 
Think of a new word that can be made by using the prefix re-, in-, or un-
before each of the following words. Write the new word in the blank opposite 
the word. 
act bill fair 
kindly balance call 
frame eroes grate 
issue draw bolt 
forge firm cheek 
BOund charge clean 
draft arm fill 
faithful common cover 
38 
Choose four words and use each in sentences, once with a prefix and once 
without the prefix. 
1. 
2. 
5. 
6. 
7. 
s. 
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Study each picture carefully and then read the sentence beside the picture • 
s_ Q_ 
The little boy stuck his fingers into the jar of jam. 
People stood on the shore and watched the log jam. 
lbere was a big jam at the door of the theater. 
We will .1am all the old shoes into a box. 
Put the number showing the correct meaning for the word jam in the 
spaces in the paragraph below. 
Mother made ••••• sandwiches for the boys to take on the picnic. 
When the doorbell rang there was a ••••• in the hallway. Soon father 
brought the car from the garage. Freddie attempted to ••••• his lunch bag 
into his pocket. Off they started for their Sunday picnic. Father 
stopped at the bridge long enough to let the children watch the men work 
on the •••••• 
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The word ~ can mean (1) to put in place or (2) to record. It can mean 
(3) to march in line, (4) to rub so as to make smaller, shorter, or smoother. 
4IIJ It can mean (5) a place to put things awaz, (6) a piece of steel with a rough 
surface. 
After each sentence, write the meaning of the word ~· 
1. Mary filed her fingernails. 
2. The teacher filed the report cards in the principal's office. 
3· The prisoner's friend smuggled him a file. 
4. The children filed out during the fire drill. 
5. My father keeps his important papers in a large file. 
6. The soldiers filed past the general. 
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YOUR ANSWERS, PLEASEJ 
Almost everyone likes quiz programs. You probably like them, too. Can 
• you answer these questions correctly? Try now to write your answers. The first one is done for you. 
1. Does your dog h!!J. or ~? heel 
2. Is your kitten mail or male? 
--
3. Does the bus driver collect the fair or the fare? 
- -
4. Is the wise old man bored or board? 
5. Did your sister answer "!2." or "~? 
6. Would you ride in a elane or a plain? 
7. Is your dog~ or~? 
B. Did you get a !:1!:!& or a wring· for christmas? 
9. Did the gir 1 ~ or bou&h. to you? 
10. Has your shoe a sole or a soul? 
- -
11. Is """'ur toe or your tow cut? 
,- - -
12. Is your favorite food ~ or steak? 
13. Did you wet your !!!!:. or your feet? 
• 
........ ~ ............. -----. ..--~~--~.,.----
• 
• 
The word ~ can mea.n ~~ equal. It can mean a game, marriage. 
It can mean things that are alike. It can mean to toss a.nd compare. It can 
mean go well together. 
After each sentence below, write the meaning of the word ~· 
1. Tom and Harry will match coins for the prize. 
2. Jim is not a match in boxing for his father. 
3. A big crowd gathered at the field to watch the match. 
4. My shoes and bag match very well. 
5. No one could match him in singing • 
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COMPOUND WORDS 
A compound word is made up of two or more parts • 
Think of a word to add to each .of the words below which will make a 
compound word with the meaning already giTen. 
1. age 
2. ___ _.kick 
J. ____ ... line 
4· court 
5. base 
6. _____ skin 
lasting & long time 
kick giVen to a football 
words printed at the top of a newspaper 
ma.ld.ng love 
game played with a bat and a ball 
the hide of a ~ear 
Using the compound words you have mad.e, fill in the correct words in 
the blank8 of these sentences. 
1. The pioneer's hat was made from--------· 
2. John made a wonderful ------ at the game last Saturday. 
3. Mother and Aunt Jean have been friends. 
4. They were married after a short·---------· 
5. The accident in Melrose made the --------- of the Boston Herald • 
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FUN IN SPARE TIME 
Most people have some kind of hobby that they enjoy in their spare 
time. Perhaps you have one, too. Maybe it's buttons or rocks. Maybe it's 
raising plants or collecting shells. Whatever it is, you must be having 
fun with it. Fun is the reason for having hobbies. 
SHOWING POSSESSION 
If you wanted to talk about the hobbies of your friends, you would 
probably like to know how to write words to show possession. 
Nouns meaning one person or thing are made to show possession by add~ 
ing an apostrophe and s. 
Example: Jane's hobby is puppets. 
The dog's growls were loud. 
Make each of the following show possession: 
1. Jim_ stamps 2. t'he boy pigs 
-
3. the smart chap_ bat 4. the dog tongue 
-
5. the lady_ book 6. Peter_ camp 
7. a. train whistle 8. a. crab claws 
- -
9 • the recruit_ blanket 10. ITf1' sister_ marriage 
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SHOWING POSSESSION 
A word that means just one person, place, or thing is singular • 
A word that means more than one is plural. 
You have already learned how to write the possessive of singular 
nouns by adding apostrophe and !t as in boy's .fun, girl's story. 
Make each of the following show possession: 
1. Bob_ duck 2. my master_ land 3. the lady __ store 
Sometimes you have a plural word whieh you want to make~ show pos-
session. 
PLURAL NOUNS THAT END IN .§. ARE MADE TO SHOW POSSESSION BY ADDING 
JUST AN APOSTROPHE, AS BOYS' FUN, GIRLS' STORIES. 
Following the rule you have just learned, make each of the following 
nouns show possession. 
1. the boys pennies 2. m&llY' pilots_ planes 
-
3· the tramps_ mail 4. dragons_ claws 
5. ducks feathers 6. scouts_ keys 
-
7. pigs tails 8. bats_ wings 
-
On the lines below write two sentences whieh contain plural words that 
show possession • 
• 
• 
Study each picture carefully and then read the sentence beside the picture • 
Two candles burned on the mantle. 
The woman threw & mantle around her shoulders. 
The man tried to mantle his sorrow by wearing a smile. 
The snow made a mantle around the tree. 
Put the number showing the correct meaning for the word mantle in the 
spaces in the paragraph below. 
As we looked out the window we saw that the snow had made a ••••• 
around the fir tree. Mary quickly threw a ••••• around her shoulders, ran 
out the door, and slammed it. A blast of wind came in and blew out the 
candles on the 
of her head. 
•••••• Mary's mother tried to ••••• her anger by & toss 
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COMPOuND WORDS 
Think of a word to add to each of the words below which will make a 
• compound word with the meaning already given. 1. _____ book a book in which the bank keeps a record or your 
money 
2. boy time or being a. boy 
3. -----.rpit hollow under the arm at the shoulder 
4. ring a little curl 
5. _____ ball game played with two teams of eleven members each 
6. ____ _..pole tall post from which a flag is flown 
Using the compound words you have m.ade, !ill in the correct words in 
the blinks of these sentences. 
1. A heavy wind broke the ------in front of the schoolhouse. 
2. The barber left one ' on top of the little girl's head. 
------
3. The boy rested the crutch in his • 
4. John spent most of his at his grandfather's farm in Maine. 
5. My father gave me a after I had saved ten dollars. 
USING SUFFIXES 
Read the following conversation. 
Mar.y: Bob stood tearless over the body of his pup, but Cousin 
Sally was ver,y tearful. 
Mike: The baby tore the !£!! from his new doll, but he seemed to 
like the doll armless. 
You notice that Mary used a word with two different endings. The 
endings give the word a different meaning. What is the word? Mike added 
a syllable to a word that he used. What is the word? A syllable added to 
a word to change the meaning is called a suffix. 
DO YOU REMEMBER? 
A suffix is one or more syllables added to a word to change the 
meaning. 
The suffixes -ful and-ous mean full of. 
The suffix -less means without. 
Think of a new word that you can form by adding the suffix -~, -ous, 
or ..less to the following words. 
-
age change count 
rest play peace 
savor use watch 
arm change home 
Write four sentences. In each sentence use a word with prefix £!-, 
1!!.-, or B!!,-, and a word with t)le suffix -!!a!, -ous, or -.!!!!.· 
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Use your dictionary- to find the meanings of the words s:rnopym and 
anton.ya. Complete the .following sentences: 
A synonym is ---------------------------------------------------
An antonym is ------------------------
Oppo3ite each of the words write a synonym for the word: 
a.. call. ______ _ d. sharp. ____ ._ __ 
b. draw _________ _ e. pluck. ___ ._ __ 
c. smart ____________ _ f. penny ___ _ 
Opposite each of these words write an antonym for the word: 
a. hard d. show. ____ _ 
b. spring e. play _______ _ 
c. firm. _________ _ f. lost ____ _ 
.50 
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WORKING WITH WQRDS 
How are these words different in meaning? 
1. blank-blanket 5. bank-check 9. dip-duck 
2. charge-bill 6. synonyms-antonyms 10. bond-credit 
3. note-nothing 7. quotation-question 11. height-high 
4. comma-apostrophe 8. direct-direction 12. singular-plural 
A word does not always have the same meaning, Can you write another 
sentence showing another meaning for each of the underlined words? 
13. Will you please buy me a pad of paper? 
1.4. This stew needs a pinch of salt. 
15. They made the prisoner walk the plank. 
16. My painting needs a blue ~ before I frame it. 
17. He drifted from one town to another. 
18. We saw a .!:!11 at the bird sanctuary. 
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A LITTLE FIREBUG 
Can you number these sentences in the order in whieh the events happened? 
.......... 
The firemen quickly put out the roaring fire but the fence was gone • 
1 Little Billy found some matches • 
.......... 
____ That night Billy awaited his father's return with a heavy heart. 
......... 
A big puff of wind soon set the brush pile on fire • 
He dashed out of the house and hid behind the fence • 
......... 
A neighbor saw the blaze and called the fire department • 
......... 
He soon had several small fires lighted • 
......... 
What do you think happened to Billy when his father came home? Copy 
the sentences in the right order on the lines below and write an ending 
for the story. 
• 
• 
ATTENTION, CUB REPORTERS! 
Newspaper reporters know the beginning of their articles are very 
important. It is called the lead, because it leads into the rest of the 
story. The lead may be 2, or !2::.!. sentences. It gives all the important 
facts, telling who, !h!:!:,, ~, and where. 
Can you find the four wts in each of these leads? 
I. Miss Brown's primary class is planning a Hallowe'en party to 
be held in their classroom at the close of school on Friday, October 30. 
1. Who: ____________ _ 2. When: 
------------------------]. What: _______ .._ __ _ 4. Where: 
------------------------
II. All the pupils who expect to be in the Halloweten play are 
asked to wear witches' costumes and meet at the Coolidge School at seven 
o'clock. 
1. Who: ___________ _ 2. When: ____________ _ 
3. What: __________ _ 
4. Where:----~----------------
Name=----------------------
WATCH THE FOUR W'S 
Four cub reporters brought in the facts for these news stories. Can 
• 
you arrange the facts in the right order and then write the leads for these 
four stories? 
I 
Peter Hood 
Last week end 
New York City 
Visited relatives 
II 
Admission 25¢ 
Next Wednesday 
Robin Hood play 
High School 
III 
Free ieeerea.m 
Newton Common 
June 2 
Base ball game 
IV 
Express train 
• 
Boston to New York 
Increased fares 
May .30 
Name: 
• 
CHECKING SENTENCES 
Suppose someone had written a news item like this one. Wh,at is wrong? 
The candy on the cafeteria counter is for sale on Frida~ afternoon 
after school, it will be sold at the regular prices. 
EVERY DECLARATIVE SENTENCE SHOULD END WITH A PERIOD. SENTENCES 
SHOULD NOT BE TIED TOGETHER WITH COMMAS. 
I • Now can you write the above news item correctly! 
II. Here are some news items in which sentences are tied together. Put a 
period at the end of each declarative sentence. Put a circle around each 
word that should begin with a capital letter. 
1. Sally Sprague broke her arm last Saturday, she was dashing for the bus 
and tripped on the steps of her home. 
2. The baseball game last week was won by the sixth-grade boys, a. great 
deal of interest was shown in Uoe Young's pitching. 
3. The general store is advertising for a high school boy to help after 
school, he will be expected to deliver outside orders using his own 
bicycle. 
4. A safety driTe will be held next month, all pupils who ride their 
bic~eles to school are asked to attend. 
5. Coasting on all roads is forbidden by the Police Department, this 
order goes into operation immediately. 
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A WORD GAME 
The following words are written on slips of paper and placed in a hat • 
Each child draws one slip of paper and makes a two-line rhyme using the 
word. Encourage children to make meaningful rhymes. 
mean 
line 
pass 
cat 
log 
Example: spring Here comes the spring 
Listen to the birds sing. 
camp In our log camp 
\~e read by a lamp. 
book 
age 
bit 
fry 
house 
ill 
deep 
can 
land 
clear 
spring 
flat 
bill 
date 
round 
56 
The word~ has more than one meaning. A list of those meanings is 
given below. After each meaning is a sentence which uses that meaning. 
1. below the deck where the cargo is stored 
Jadk went to the hold for some bacon. 
2. to receive and contain 
The carton will hold just a dozen eggs. 
J. to have or to keep in one's possession 
The Americans managed to hold the hill. 
4. to support--to keep fixed in place 
The posts will hold up the camp roof. 
5. to possess or occupy; as to hold office 
My father holds an important city job. 
In your reading it is often important to get the right meaning of a 
word. To do that, you need to think carefully. 
Decide which of the five meanings is best to use for the word hold in 
• 
each of the sentences below. 
-
1. Jane will hold the position of room secretary in the sixth grade. 
2. The captain inspected the boxes stored in the hold. 
3. The soldiers tried to hold the fort from the enemy. 
4. The man tried to hold the falling tree. 
5. My new trunk will not hold all my clothes. 
6. Please hold my packages for me. 
7. Mr. Jones holds the position of principal. 
Number a paper from 1 through ?. After each number write one or more 
words which tell the meaning you think ~ has in the sentence that has 
the same number. 
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Read the four different dictionary meanings for the word ~· 
1. bread shaped and baked as one piece 
2. large cake 
3. small piece of sugar 
4. to spend time idly 
Write the number of the correct meaning for the word 12!£ on the 
dotted line before each sentence. 
_____ John planned to loaf while his friend went fishing for their dinner. 
_____ Mrs. Jones finished frosting the big loaf for the party. 
He have only part of a loaf left for our sandwiches. 
---
_____ Mary dropped the loaf into her coffee and it made a splash. 
Now write four sentences of your o~~ showing four different meanings 
for the word 12!£• 
1. 
2. 
COMPOUND WORDS 
Think of a word to add to each of the words below which will make a 
• 
compound word with the meaning already given. 
1. mate member of your own class 
------
2. ___________ k.not a knot of hair or feathers on the top of the head 
J. watch the outer covering for the works of a watch 
4. light skillful at picking pockets 
5. book book in which a dai~ record of a ship's voyage is 
----- kept 
6. flap a pancake 
Using the compound words you have made, fill in the correct words in 
the blanks of these sentences. 
1. The man was sentenced to five years in prison. 
2. Can you turn a ? 
3· The captain of the boat kept the in his cabin. 
4. My new was water tight. 
5 • Jane is a of mine. 
• 
• 
• 
,~tl. 
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I 
Some of the boys in Miss Lane's room wanted to play baseball on the 
playground. Others thought it would be better to pl~ softball. 
Select some of the words from the following group and write a story 
about this picture. 
park coach foul whip 
rough league score dragon 
hit bat stomach stoop 
bite chap palm screen 
duck puff clip whip 
~0 ti 
• 
• 
A TRIP TO THE SEASHORE 
From the following list choose words that could be used in writing 
a stor.y about a trip to the seashore. Draw a line under each word you have 
chosen. 
tackle chop dock trim 
lash splash scout m~iden 
tow slack shower sucker 
launch duck swell strain 
shift crab mix barge 
bait tender tide paddle 
Now write a story about a trip you han taken to the seashore. Use 
many of the underlined words as you are able. If you have never -visited 
near the ocean, tr.r to imagine how you could spend a day at th~ beach • 
as 
G.i 
Read the four different dietionary meanings for the word marg!n. 
1. edge or border 
2. blank space around the edge of a paper 
3. extra amount 
4. amount between eost of goods sold and selling priee 
Now write the number of the correct meaning for the word mar&n on 
the dotted line before each sentence. 
__ The furniture store made a. big margin of profit on the chairs. 
__ The scouts took a hike following the margin of the lake. 
__ Allow yourself a margin of fifteen minutes to ea.tch the train. 
__ Jim never writes in the margin of his notebook. 
Then write four sentences of your own showing four different meanings 
for the word margin. 
1. 
2. 
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As you read the parts of the sentences below do you seem to see, 
smell, hear, taste, or feel something? Mark each group of words with one 
of these letters: S (see), SM (smell), H (hear), T (taste), F (feel). 
1. the sweetness of honey 
2. burning of incense 
?· tick of a clock 
4. slam of a door 
5. swell or the ocean 
6. bite of rib roast 
7. marriage of a maiden 
B. blowing of a horn 
9. a high, cold wind 
10. feather of duck 
11. grip of a. strong hand 
12. rough tongue of a eat 
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ENJOTING VMD WORDS 
Vivid words make you see, hear, and feel what goes on in a story. 
From the lists write a vivid word in the space above the common word or 
expression in each sentence. 
Words of Action 
The man"'"':"'---=-~~--=-- as the rock flew through the door. 
lowered his head 
The fire engines ---.:--...,.'l:":-::--- through the quiet night. 
moved swiftly 
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Standing quietly the setter ---~~"'ll!:l"---- the duck from the deep grass. 
caused to hy up 
His hands '"""!"'~-~~~~""!l' the wheels as the car skidded on the icy pavement. 
took a firm hold 
The pony express rider his tired horse when he saw the Indians. 
pricked with sharp wheel on the boot 
Icy winds the little boat tied to the wharf. 
beat back and forth 
The joyful children over the line that marked the finish. 
slid down hill 
The clever burglars the door on the big safe. 
broke open 
When the light turned red the ear -----~-- to a stop. 
slipped sidewaYs 
flushed lashed coasted 
forced ducked skidded 
raced gripped spurred 
• 
• 
KNOWING TIME, PLACE, AND DISTANCE 
The words or groups of words below tell the time, place, or distance 
of something. If a word or group of words tells when, mark it T for time • 
If it tells !h!!:.!, mark it P for place. If it tells how far, mark it D 
for distance. The first two are marked as samples. 
P 1. around the corner 
D 2. a five mile drive 
3. over the hill to the camp 
4· down deep in the ground 
5· height of seven feet 
6. the train station 
7. near the postoffice 
8. on the green grass 
-
9. 
-
during the present month 
10. on the far away plain 
-
u. at a distant point 
-
12. when the game is over 
-
_13. beyond the road block 
14. at the rate of five miles an hour 
-
15. around the bend 
-
16. at the dance in the square 
-
17. the current week 
-
18. the daily mail 
-
19. the main road 
-
20. on the range 
-
G5 
.................. -.------~~~.~: ~-------
• 
• 
These words groups suggest things that you see in action and things 
that are still; things that you hear, smell, taste, and touch • 
The toll of bells A whiff of foul air 
A loaf of cake 
A hot iron 
The beat of drums 
The home of a pig 
The cold nose of a dog The pelt of & fox 
A stack of pancakes The squeak of chalk 
Write each word group on the first line under the right heading. 
Under each heading, write other word groupe that suggest things that you 
like or have experienced. 
SOUND 
1. ________________________________ __ 
2. ________________________________ __ 
3·---------------------------
4-------------------------------
5·-----------------------------
SMELL 
1-------------------------------2. ______________________________ __ 
3·----------------------------4. ____________________________ __ 
5-------------------------------
TOUCH 
1. ______________________ __ 
2. ________________________ __ 
3·----------------------
4·----------------------
5·----------------------
TASTE 
1. ____________________ __ 
2. ______________________ __ 
3·----------------------4. _________ _ 
5·-------------
Read to your classmates two or three expressions that suggest experi-
ences you enjoy particula.rly. Listen while they read some of their word 
groups. 
• 
• 
Elicit from the children as many meanings for trip as they can think 
of, such as (1) to move with light, guiek steps; (2) to stumble; (3) ! 
journey; (4) a. mistake • 
Write the meanings on the blackboard as they are given by the children. 
Then have the class draw six rectangles on a. sheet of paper. Write the fol-
lowing sentences using the multiple meaning word trip on the board. Ask 
the children to draw a picture shoWing the meaning for each sentence. 
I watched her trip along to school. 
If you run too fast, you may trip and fall. 
You do not need a big suitcase for such a short trip. 
The magazine tells about vacation trips. 
My father is leaving for a trip to New York. 
Goats can trip gaily over high rocks • 
• 
THE MOON 
The moon has a ~ like the clock in the hall; 
She shines on thieves on the garden wall, 
On streets and fields and harbor quays 
And birdies asleep in the forks of the trees. 
The squalling cat and the squeaking mouse, 
The howling dog by the door of the house, 
The bat that lies in bed at noon, 
All love to be out by the light of the moon. 
But all of the things that belong to the day 
Cuddle to sleep to be out of her way; 
And nowers and children close their eyes 
Till up in the morning the-sun shall rise. 
--Robert Louis Stevenson. 
Draw a line under the sentences that have the same meaning for face, 
fork, light, and close as you find in the poem. 
Mother washed John's ~before he went to school. 
Turn and face the building. 
-
After I had broken the window I couldn't ~ my father. 
Jack threw the ball high in the tree and it stuck in the fork. 
-
We gave the baby a silver~· 
My friend lives three miles beyond the .!2!:!i• 
Father carried the heavy p&ckage and I took the light one. 
I pulled down the curtain to shut out the light. 
The wet wood would not light. 
fi8 
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Please stand close to me • 
.......... 
We will close the meeting with a song. 
You may close the door now. 
Write four words from the second verse of the poem which name animals. 
!. ____________________________ _ 2. ____________________________ __ 
3-------------------------- 4-----------------------
Write three words from the poem which describe sounds. 
5·--------------------------------6. ______________________________ _ 
?. ______________________________ _ 
• 
A SCOUT TRIP 
Imagine that your seout master has told you about a trip that you are 
to take with your troop. Underline all the words in the following group 
that remind you of a scout trip that you have taken or have heard about 
from your friends. 
race 
fold 
store 
rock 
clean 
command 
fare 
rest 
round 
trip 
sign 
bowl 
fall 
dash 
road 
show 
stick 
lead 
bear 
cream 
cold 
job 
master 
sound 
After you have underlined the words, use them in a story. Then you 
may draw a picture of the most exciting thing that happened in your story. 
Your teacher will gin you-.& large sheet of paper. Have your classmates 
tell you what part of the story your picture is about. 
• 
• 
WHAT SAFETY RULES 
SHOULD YOU FOLLOW? 
From the following list of words choose ~· Use these words in 
sentences giving safety rules that boys and girls should follow. 
plank feat butt 
bang 
match 
horn 
snap 
park 
coast 
rib 
knock 
force 
• 
BIBLIOGRAPHY 
Applegate, Mauree. Helping Children write. International Textbook 
Company, Scranton, Pennsylvania, 1949. 
Betts, Emmett A. "Reading: Semantic Approach," Education (May, 194 9), 
69: 527-555. 
72 
~ Foundations of Reading Instruction. American Book 
--~C:-o-mp-a.ny--,""""=Boston, 1950. 
Berwick, Hildred. "A Workbook of Exercises to Stimulate Interest in 
Reading, to Enrich the Concepts, and to Provide Practice in the 
Reading Skills--Grade 5 Interest Level--Grade 2 Vocabulary 
Level," Unpublished Master's Thesis, Boston UniV8rsity School of 
Education, Boston, 1950. 
Berwick, Mildred. "The Construction and Evaluation of Multi-Meaning 
Vocabulary Tests for Grades 4-8," Unpublished Doctor's Dissertation, 
Boston University School of Education, Boston, 1952. 
Bodmer, Frederick. The Loom of Language. w. W. Norton and Company, New 
York, 1944. 
Bond, Guy L., and Eva Bond. Teaching the Child to Read. The Macmillan 
Comp~, New York, 1948. 1 
Broome, M. E., Mary Alice Duncan, Dorothy Emig, and Josephine Steuber. 
Effective Reading Instruction. McGraw-Hill Book Com~, Inc., 
New York, 1951. 
Butler, Huldah Anne. "Finding Word Meaning from Context in Grades Five 
and Six," Unpublished Master's Thesis, Boston University School of 
Education, Boston, 1943. 
Chase, Stuart. The T:ra.nn,y of Words. Harcourt, Brace and Company, New 
York, 1938. 
Commission on the English Curriculum of the National Council of Teachers 
of English, The English Language Arts, Appleton-Century-Crofts, Inc., 
New York, 1952. 
Dawson, Mildred A. Teaching Language in the Grades. World Book Com-
pany, Yonkers-on-Hudson, New York, 1951 • 
Dolch, Edward. A Manual for Remedial Reading. The Garrard Press, 
Champaign, Illinois, 1945. 
• 
• 
"Depth of Meaning," Education (May, 1949), 69: 562-566. 
--~~~~· Teaching Primary Reading. The Garrard. Press, Champaign, 
Illinois, 1950 • 
Durrell, Donald D. Improvement· of Basic Reading Abilities. World Book 
Company, Yonkers-on-Hudson, New York, l941. · ' 
Gates, Arthur. Improvement of Reading. The Macmillan Company, New York, 
1935· 
Georgas, Euphrosyne, and Anna I. MaePartlin. "Evaluation of Exercises 
Designed to Increase Chj,ldren' s Use of Descriptive Words," Unpub-
lished Master's Thesis, Boston University School of Education, Boston, 
1951. 
Gray, William s. "Basic Competencies in Efficient Reading," Readigg in 
an Ap.e of Mass Col!ll!lW'deation, English Monograph No. 19. Appleton-
Century--Crofts, Inc., New York, 1949. 
Green, R. M. "Emphasis upon Meaning and Concept Developnent," Education 
(May, 1949), 69: 590-594. 
Hayakawa, s. I. Language in Action. Harcourt, Brace and Com~, New 
York, 1941. 
Horn, Ernest. "Language and Meaning," The Psycholoq of Learning. 
Forty-first Yearbook, National Society :for the Study of Education, 
Part II. Public School Publishing Company, Bloomington, Illinois, 
1942. 
McCullough, Constance M., Ruth M. · Strang, and Arthur Traxler. Problems 
in the Improvement of Reading. McGraw-Hill Book Company, Ine., 
New York, 1946. 
McKee, Paul. "Certain Matters of Importance in the ~aching of Reading," 
Elementarr English Review (April, 1937), 14: ll5-118. 
--------~· Language in the Elementary School. Houghton Mifflin Com-
pany, Boston, 1939. 
"The Nature ·-.4 Scope of the Language Arts Program," 
e Arts in the Element& Schools. Twentieth Yearbook, 
ational lementar;r School. Principa s, Natiomal.Education Associa-
tion, Washington, D. C., 1941. 
---~~~· The Teachins of Reading in the Elementp School. Houghton 
Mifflin Company, Boston, 1948. 
Monroe, Marion. Growing into Reading. Scott, Foresman and Company, New 
York, 1951. 
73 
• 
• 
Ogden, C. K., and I. A. Richards. The Meanipg of Meaning. Harcourt, 
Brace and Company, Inc., New York, l936. 
Roget, Peter Mark. Thesaurus of Words and Phrases. Grosset and Dunlap, 
New York, 1947. 
Russell, DaTid H. Children Learn to Read. Ginn and Company, Boston, 
1949. 
Smith, Doris V. "A Curriculum in the Language Arts for Life Today," 
The English Journal (February, 1951), 40: 82 • 
.:mith, Nila Banton. "Reading: Concept Development," Education (May, 
1950), 70: 548. 
Stone, Clarence R. Progress in Primary Reading. Webster Publishing 
Company, St. Louis, 1950. 
Strang, Ruth. 
College. 
Problems in the Improvement of Reading in High School and 
The Science Press Printing Com~, Philadelphia, 193S. 
Strickland, Ruth. The Language Arts in the Elementary School. D. c. 
Heath and Company, Boston, 1951. 
Tidyman, 'Vlillard F., and Marguerite Butterfield. Teaching the Lansuage 
Arts. McGraw-Hill Book Company, Inc., New York, 1951. 
-
Walpole, Hugh. Semantics. W. W. Norton and Company, Inc., New York, 
1951. 
Whitty, Paul. Reading in Modern Education. D. C. Heath and. Company, 
Boston, 1949 • 
...................... ~~$31 .•. ~Jl .. l •. ~,~.J~ .• J$!~!(·4J•\·.·~c·.•.------------··----~-=------------;. ., . -
75 
• 
·APPENDIX 
\fORDS TAKEN FROM THE BERWICK MULTI-MEANING VOCABULARY UST* 
2 act 1 bend loan 2 convict 
• 
1 address 3 bill 1 case 3 corner 
1 admission 1 bind 2 cat 1 counter 
2 age 1 bit 1 catch 1 court 
1 agony 3 bite 2 chap 1 cover 
3 apron 5 blanket 1 challenge 1 crab 
4 arm 1 blast 3 charge 1 crank 
2 attend 2 blaze 2 check 1 cream 
1 babble 3 board 2 chip 1 credit 
1 badge 1 bold 1 chop 1 cross 
2 bait 2 bond 1 chuck 2 crowd 
1 balance 2 book 1 clap 1 curve 
1 ball 3 boom 2 class 4 dash 
1 bane 1 bow 2 clean 1 date 
4 bang 1 bowl 1 clear 1 deep 
3 bank 1 box 2 clip 2 dip 
1 barge 1 brace 5 close 1 direct 
2 bark 2 brush 2 club 2 dock 
2 base 1 buckle 1 coach 1 double 
3 bat 1 bull 2 coast 1 draft 
2 bay 1 butt 1 cold 2 dragon 
1 bear 2 button 1 command 2 draw 
• 
6 beat 1 call 2 common 1 drift 
1 bench 4 camp 1 company 1 drill 
*The figures in front of the words indicate the number of times 
the words were used in the exercises. 
717 
1 drive 1 flush 4 home 5 light 
1 drop lfly 1 honey 2 line 
4 duck 2 fold 1 horn 2 lot 
• 1 ear 
1 forge 1 house 2 maiden 
1 exchange 2 foot 2 ill 1 mail 
1 express 2 force 1 incense 1 male 
3 face 3 fork 2 interest 4 mantle 
2 fair 1 form 1 issue 4 margin 
1 faithful 1 foul 5 jam 1 marriage 
1 fall 1 frame 1 jet 3 master 
1 fan 1 free 1 job 1 mat 
2 fare 4 game 1 key 5 match 
5 fate 2 gold 1 kindly 1 mean 
3 feat 2 grate 1 knock 5 mine 
1 feather 2 green 2 lady 1 miss 
3 fence 6 grip 2 land 1 mix 
6 file 3 ground 2 lash 1 moan 
1 fill 2 habit 3 last 2 model 
1 fine 1 hand 2 launch 1 near 
1 finish 1 hard 3 lead 1 nose 
6 fire 1 head 1 leaf 1 ooze 
2 finn 1 heart 1 league 1 operation 
2 flag 2 heavy 1 load 2 orator 
2 flap 2 height 4 loaf 1 order 
• 1 flat 2 high 1 lock 1 pad 1 fleet 1 hit 1 lodge 2 paddle 
1 flight 5 hold 3 log 1 palm 
iB 
1 park 1 rap 1 shaft 2 square 
1 pass 1 range 1 sharp 1 squash 
• 
2 pelt 2 rate 1 shift 2 squeak 
3 penny 1 recruit 1 shell 1 stack 
5 pig 1 register 2 show 1 staff 
2 pilot 2 regular 1 shower 1 stag 
1 pinch 3 relative 2 sight 5 stall 
3 pine 1 rest 2 sign 1 stake 
2 pitch 1 revive 1 skim 1 stamp 
2 plain 4 rhyme 2 slack 1 staple 
2 plank 2 rib 1 slam 1 stick 
1 plant 2 ride 1 slate 1 stomach 
2 play 3 ring 1 sling 1 stoop 
1 pluck 3 road 1 slip 2 store 
1 point 2 roast 1 smart 1 strain 
1 pouch 2 rock 1 snap 2 stride 
3 practice 1 roll 1 soak 1 stump 
3 present 1 rough 1 sole 2 switch 
1 press 2 round 1 solid 1 tack 
1 primary 1 savor 1 sound 2 tag 
1 port 2 score 1 spare 1 tear 
2 puff 1 scour 1 spit 1 tender 
1 quill 4 scout 1 splash 2 tide 
• 
1 race 1 screen 1 spoon 1 tie 
1 rake 1 scrub 2 spring 3 toll 
1 raise 2 several 1 spur 2 tongue 
1 top 
1 tow 
• 
1 track 
2 train 
2 tramp 
2 treat 
4 trip 
ltry 
3 watch 
1 water 
2 waYe 
2 whip 
• 
